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How do children, after six years of schooling, understand great environmental problems?
How do childre embrace environmental issues?

This study considers a standardized Portuguese ||teracy test (PASE LINGUA PORTUGUESA)
that all children in the Azorean Archipelago PortugaJ complete once they finish sixth
grade. The 2007 test included a composition focused on their perspectives on the
environment, global warming and other major problems and potential solutions.

From 3400 tests, 203 were analysed, including those from two classrooms for each of the nine
islands of the Azores Archipelago (110 girls & 93 boys; age: 12 years old, average ).

The texts produced by the children were submitted to descriptive-interpretative content analyses
that explored the identified problems and the scope of the proposed solutions.
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A reflection of these results may be useful in order to help define the purposes and the ways to
incorporate environment education in schools.

We believe that environmental education needs to focus on a higher awareness of the
environment including the development of critical thinking and fuller inclusion of diverse
perspectives, especially those of children.

AVILA, SONIA. Em defesa do ambiente! Uma andlise de contetido das medidas propostas por alunos do 2° CEB
nas PASE de Lingua Portuguesa 2007 nos Acores. Mestrado em Gestao e Conservacao da Natureza.
Departamento de Ciéncias Agrarias. Universidade dos Agores.
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